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Liberty Memorial Central Middle School Implementation Manual 
 
 It is the goal of Liberty Memorial Central Middle School to increase academic, behavior, and 
social successes of students. In an effort to meet this goal, Liberty Memorial Central Middle School has 
adopted a comprehensive, integrated, three-tiered (CI3T) model of prevention (Lane, Oakes, & 
Menzies, 2010). This CI3T model is designed to address our students’ academic, behavioral, and social 
needs using a continuum of supports, including a proactive approach for addressing students’ needs in 
all three areas. We have established systematic screening practices and a continuum of supports, 
ranging from universal, broad-based strategies to targeted and individualized interventions. The three-
tiered model provides for: primary prevention (Tier 1 supports for all), secondary prevention (Tier 2 
supports for some), and tertiary interventions and supports (Tier 3 supports for a few). The goal is to 
create a safe, positive learning environment including the accurate detection of students who need 
additional support beyond primary prevention efforts and then providing these students with 
additional secondary and tertiary supports that are also evidenced-based.  

This manual is a tool to help describe and explain the CI3T model of prevention that our school 
team designed based upon: (a) our school’s specific needs and goals, and (b) feedback given to our 
team by our faculty and staff members.  

 

Mission Statement 
The mission of Liberty Memorial Central Middle School is: We provide a safe, engaging educational 
center for lifelong learning. We are dedicated to developing the potential of each individual, 
encouraging community and cultural awareness, and stressing the importance of academic excellence.  
 
 

Statement of Purpose 
The purpose of Liberty Memorial Central Middle School’s CI3T model is to support students according 
to their behavioral, academic, and social needs and provide an accessible and clear system to identify 
and support those needs. 
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Overview of the Comprehensive, Integrated,  
Three-Tiered Model of Prevention (MTSS: CI3T) 

 
Liberty Memorial Central Middle School has developed a CI3T plan for all students attending 

grades 6-8. This plan addresses three key components: academics, behavior, and social skills. This plan 
has both a proactive and reactive behavioral component. LMCMS’s plan was developed in response to 
information derived from school-wide surveys and academic assessments to determine teachers’ 
expectations and areas of need at LMCMS.  

 

 
 CI3T Model of Prevention (Lane, Kalberg, & Menzies, 2009) 
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Three-Tiered Models of Prevention 
There are three-tiered models of prevention used in schools today including response-to-

intervention (RTI; Gresham, 2002; Sugai, Horner, & Gresham, 2002), positive behavior interventions 
and supports (PBIS; Lewis & Sugai, 1999; Sugai & Horner, 2002), as well as other tiered systems. While 
these models aim to identify and serve students proactively with increasingly intensive levels of 
support, the models differ in their area of focus (RTI mainly on academic skills and PBIS mainly on 
behavior).  Some educators advocate for the use of a comprehensive, integrated, three-tiered (CI3T) 
model of prevention that combines the areas of academic, behavioral, and social skills to meet 
students’ multiple needs given that problems in these three areas are likely to manifest concurrently 
(Lane & Wehby, 2002; Lane, Kalberg, & Menzies, 2009; Lane, Oakes, Menzies, & Harris, 2013; Walker et 
al., 2004). A comprehensive, integrated, three-tiered model can address each area through screening 
procedures to identify students who have multiple needs.  

Implementing any new system to improve student outcomes requires an initial investment of 
time and energy. However, multi-tiered models capitalize on effective instructional and classroom 
management practices that teachers already use (Lane, Menzies, Ennis, & Bezdek, 2013). One strength 
of CI3T models is that they involve contribution from all faculty and staff to establish common 
expectations and procedures in academic, behavioral, and social domains. Then, these changes occur 
at a systems level.  When a school’s staff members work collaboratively to identify and implement 
agreed upon strategies and practices, they create an opportunity to establish a positive school culture.  
Moreover, in a CI3T model, school-site faculty and staff all have a voice: they individually and 
collectively contribute to decisions about behavioral expectations taught to all students to support 
positive behavior and facilitate participation in instruction.  In addition – and equally important – 
faculty and staff determine a shared system for recognizing and reinforcing students’ efforts to reach 
those expectations. This is a major departure from previous models in which each teacher sets his or 
her own rules and has sole individual responsibilities for their own students. It is also a shift away from 
reactive approaches that involved focusing mainly on students’ misbehavior toward an instructional 
approach to behavior that involves actively looking for and recognizing students’ positive student 
behaviors using behavior specific praise. Finally, expecting the entire school staff (e.g., office and 
custodial personnel, instructional aides, bus drivers) to support school-wide behavioral expectations as 
well as the school-wide social skills empowers them to participate proactively and positively, while 
teaching students the full skill sets needed to engage fully in instructional activities (Lane, Menzies, 
Ennis, & Bezdek, 2013) 

Tier 1: Primary prevention. In a CI3T model, the first tier (also referred to as primary 
prevention or the core program) is designed as preventative and includes academic, social, and 
behavioral components for all students. The academic component consists of the school or district 
chosen validated academic curriculum based on state standards and requires that all teachers deliver 
effective instruction. 
 To address students’ social needs, school site personnel may choose to implement a social skills 
curriculum (Elliott & Gresham, 2007a) or character education program (e.g., Positive Action; 2008). The 
focus of the social curriculum is determined by the school’s unique needs (e.g., the need to decrease 
bullying behavior). An evidence-based program should be selected, one with sufficient evidence to 
suggest that the desired changes will be observed at a given school site provided that the program is 
implemented with fidelity.  
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Finally, the behavioral component is a positive behavior interventions and support framework 
in which school site personnel establish 3-5 schoolwide expectations for student conduct (e.g., Be 
respectful, Be responsible, and Be prepared to give best effort). The critical component here is that 
school staff explicitly teach all students the expectations which are operationally defined for each key 
setting in the building (e.g., classroom, hallways, cafeteria). Next, students have multiple practice 
opportunities where teachers model the expectations and then coach students on how to demonstrate 
them. Students demonstrating expectations are reinforced with behavior-specific praise. Some schools 
develop elaborate PBIS reinforcement plans that include school assemblies and tangible rewards, 
others implement on a smaller scale making decisions based on beliefs and resources. In either case, 
the important factor is that all students are directly taught and provided reinforcement for 
demonstrating the schoolwide expectations. The overall goal is to provide students with a behavioral 
repertoire that allows time for teaching and learning. Thus, teachers gain additional time to teach the 
academic and social skill or character development programs constituting the primary plan. Investing 
time in this instructional approach to behavior by explicitly teaching schoolwide expectations for 
behavior upfront, teachers will devote less time to addressing problem behaviors and may experience 
less stress (as will students) in the learning environment.   
  Implementing these three areas of foci schoolwide, all students are supported behaviorally, 
socially, and academically. Eighty percent of students are expected to respond satisfactorily and not 
require further intervention (Sugai & Horner, 2006). However, to determine which students need more 
intensive support, systematic screenings are conducted. The screenings will identify students for Tier 2 
(secondary) or Tier 3 (tertiary) interventions. 
 Tier 2: Secondary prevention. Secondary supports are typically offered to small groups of 
students experiencing similar needs. For example, there might be groups to improve oral reading 
fluency using repeated readings (Chard, Ketterlin-Geller, Baker, Doabler, & Apichatabutra, 2009), peer-
peer interactions using social skills groups (Kalberg, Lane, & Lambert, 2012; Lane, Menzies, Barton-
Arwood, Doukas, & Munton, 2005; Miller, Lane, & Wehby, 2005) and anger management groups to 
improve conflict resolution skills (Kalberg, Lane, & Lambert, 2012). Decisions regarding which students 
and the types of supports needed are made using systematic screening data in conjunction with other 
data (e.g., office discipline referrals, absenteeism, and academic progress). Approximately 15% of 
students are apt to require this level of prevention. Students who do not respond to Tier 2 supports or 
those exposed to multiple risk factors are likely to require more intensive interventions and supports 
referred to as Tier 3 or tertiary prevention. 

Tier 3: Tertiary prevention. Tertiary supports are the most intensive supports and are most 
often individualized. Examples include individualized reading programs (e.g., Scott Foresman Early 
Reading Intervention, Pearson Education, 2010), functional assessment-based interventions (Kern & 
Manz, 2004; Umbreit, Ferro, Liaupsin, & Lane, 2007), and intensive family supports (e.g., First Step to 
Success, Walker, Stiller et al., 1997). Tier 3 is typically reserved for students who experience multiple 
risk factors or for whom previous intervention efforts have been insufficient. Students may be 
immediately identified for tertiary intervention or may proceed through the tiers of increasing levels of 
intervention offered while responsiveness is closely monitored. 
 Tier 2 and 3 interventions are designed to meet the students’ specific characteristics and 
learning needs whether they are behavioral, social, academic, or combined. In these more intensive 
levels, students are monitored to determine whether they are responding to the intervention. School 
site personnel use this information to make instructional decisions regarding the continued need for 
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the intervention, a change in the intervention or support, or a discontinuation of additional supports 
because the remediation has been successful.  
 This model uses a data-driven approach to both prevention and intervention, thereby meeting 
the increasing demand of data-based decision making. It also aims to respond to learning and behavior 
problems by capitalizing on currently available resources. Yet, an essential component of this model 
that is often overlooked is the accurate and early detection of students who require Tier 2 and Tier 3 
supports. Screening tools are used to meet this charge by systematically measuring academic and 
socio-behavioral performance.  
 
Systematic Screening within Three-Tiered Models   
 Screener procedures are essential for effective schoolwide prevention systems. They are the 
tools for early and accurate detection of students in need across the preK-12 continuum. Age 
appropriate screening tools should be used at each level of schooling (elementary, middle, and high 
school) to address the unique demands at each level.  Differences in students’ developmental growth 
mean that they experience different risk factors related to their age. One of the most critical 
milestones students attain early in their school careers is learning to read. Those who are not 
proficient readers by fourth grade are likely to struggle academically throughout their school years 
(Fletcher, Foorman, Boudousquie, Barnes, Schatschneider, & Francis, 2002; Juel, 1988). Middle school 
students are entering adolescence which can be a time of emotional turmoil which can make it difficult 
to focus on academic learning. In high school, many demands, interests, and challenges compete with 
students’ ability to complete their required programs. Graduating high school is a gatekeeper of future 
success and students with behavioral, emotional, and academic challenges are at greatest risk for 
dropping out (Wagner & Davis, 2006). Screening tools at each level of schooling can help systematically 
identify those who require more support to ensure school success.  
 In sum, systematic screening procedures are necessary at all school levels, particularly as the 
behavioral, social, and academic demands change. It is imperative that a systematic approach be used 
in order to avoid missing students who would benefit from additional supports within the context of 
integrated three-tiered models of prevention.  
Adapted from Lane, K. L., Oakes, W. P., & Menzies, H. M. (2010). Systematic screenings to prevent the 

development of learning and behavior problems: Considerations for practitioners, researchers, 
and policy makers. Journal of Disability Policy Studies, 21, 160-172.  

 Lane, K. L., Oakes, W. P., Menzies, H. M., & Harris, P. J. (2013). Developing comprehensive, integrated, 
three-tiered models to prevent and manage learning and behavior. In T. Cole, H. Daniels, & J. 
Visser (Eds.).  The Routledge international companion to emotional and behavioural difficulties 
problems (pp. 177- 183). New York, NY: Routledge. 

Lane, K. L., Menzies, H. M., Ennis, R. P., & Bezdek, J. (2013). Schoolwide systems to promote positive 
behaviors and facilitate instruction. Journal of Curriculum and Instruction, 7, 6-31. 

Please see the full articles for a more detailed description. 
 
**Add PBIS national website reference 
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LMCMS Primary Intervention Plan: A CI3T Model of Prevention 
 

Liberty Memorial Central Middle School’s MTSS: CI3T Plan 
Primary Prevention 

Mission Statement We provide a safe, engaging educational center for lifelong learning. We are dedicated to developing the 
potential of each individual, encouraging community and cultural awareness, and stressing the 
importance of academic excellence.  

Purpose Statement The purpose of Liberty Memorial Central Middle School’s CI3T model is to support students according to 
their behavioral, academic, and social needs and provide an accessible and clear system to identify and 
support those needs.  

School wide expectations 1. Self-Control 
2. Trustworthy 
3. Optimistic 
4. Motivated 
5. Prepared 
 

Area I: Academics 
Responsibilities 

 
Students: 

 Arrive to school on time 

 Remain in school all day 

 Come prepared with materials to 
learn 

 Complete assigned tasks 

 Master course content 

 Be aware of and use resources 

 Be present and engaged 
 

 
 

Area II: Behavior 
Responsibilities  

 
Students: 

 Fully participate in Positive 
Behavior Interventions and Support 
framework 

 Meet school wide expectations as 
stated in the STOMP matrix 

 Report unsafe behavior 
 

Area III: Social Skills  
Responsibilities 

 
Students: 

 Participate in school wide social 
skills curriculum Connect with Kids 
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Area I: Academics 
Responsibilities 

 
Faculty and Staff:  
 

 Teach to district and state 
standards with fidelity 

 Develop engaging lessons 

 Differentiate instruction 

 Allow for collaboration 

 Collaborate with other faculty 
member 

 Make data-driven decisions 

 Post learning goals daily 

 Give timely and specific feedback 

 Integrate higher-level questions 

 Conduct, report, and use 
schoolwide data to consider 
students’ Tier 2 and Tier 3 Needs – 
Use the intervention grids to guide 
selection of intervention strategy. 

 Attend professional development 

 Establish and maintain 
communication with families 

 Utilize data to close the 
achievement gap 

 Incorporate Behavior specific praise 

 Build in choice in the classroom 

 Focus on positive teacher-student 
interactions 

Area II: Behavior 
Responsibilities  

 
Faculty and Staff:  
 

 Implementing Positive Behavior 
Interventions and Support (PBIS) 
Framework with fidelity 

 Post the matrix of expectations  

 Adopt behavior expectations 

 Model expectations 

 Provide behavior specific praise for 
students who meet expectations 

 Handout mustang money for 
showing STOMP behaviors 

 Teach setting lessons  

 Revisit expectations throughout the 
year 

 Foster a safe environment for all 
students 

 Implement reactive plan with 
fidelity 

 Conduct, report, and use 
schoolwide data to consider 
students’ Tier 2 and Tier 3 Needs – 
Use the intervention grids to guide 
selection of intervention strategy. 

Area III: Social Skills  
Responsibilities 

 
Faculty and Staff:  
 

 Teach core program(s) with fidelity: 
             Connect with Kids.   
4 Lessons/month, once/week for 20 
minutes during advisory time (subject to 
change per district recommendation) 

 Integrate social skills into academic 
instruction & activities 

 Teach, reinforce & model social 
skills 

 
 
Conduct, report, and use schoolwide data 
to consider students’ Tier 2 and Tier 3 
Needs – Use the intervention grids to guide 
selection of intervention strategy. 
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Area I: Academics 
Responsibilities 

 
Parents will:  

 Provide a time, place, and materials 
to complete home practice 

 Attend school sponsored activities 

 Read newsletters from school 

 Utilize district and school 
communication resources for 
announcements 

 Communicate with teachers and 
administrators as necessary 

 Follow attendance policies 

 Monitor student progress 

 Encourage student to give their 
best effort 

 

Area II: Behavior 
Responsibilities  

 
Parents will: 

 Be familiar with school Positive 
Behavior Interventions and Support 
(PBIS) expectations.  

 Reinforce behavior expectations at 
home 

 Foster reflection on behavior and 
support students in problem solving 

 Communicate with teachers and 
administration when necessary 

 Maintain and update health records 
and contact information 

 

Area III: Social Skills  
Responsibilities 

 
Parents will:  

 Support social skills program, 
Connect with Kids 

 Model positive, respectful social 
interactions  

 Communicate with teachers and 
administration when necessary 
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Area I: Academics 
Responsibilities 

 
Administrators will:  

 Provide faculty and staff with 
materials to facilitate instruction 

 Facilitate professional development 

 Organize and provide data to 
teachers and facilitate discussions 
related to the data 

 Support faculty and staff with 
identified or requested needs 

 Protect instructional time 

 Provide fair, timely and constructive 
feedback to teachers 

 Procure needed resources, 
including time for reviewing data 
and determining Tier 2 an Tier 3 
needs 

 Provide instruction in 
communication tools to parents, 
faculty, and staff 

 Provide and support professional 
learning opportunities for faculty 
and staff to increase the use of low-
intensity strategies with fidelity 
 
 

 
 
 
 
 

Area II: Behavior 
Responsibilities  

 
Administrators will:  

 Implement proactive and reactive 
behavioral components of the 
school wide PBIS plan consistently 

 Model behavior expectations 

 Reinforce teachers for reinforcing 
student behaviors 

 Procure needed resources 

 Attend team meetings periodically 
to ensure fidelity, need for 
resources, problem solving, and 
professional development decisions 

 Provide access for low intensity 
strategies 

 Provide access to PBIS Supports to 
staff and families 
 

 
 
 
 
 

Area III: Social Skills  
Responsibilities 

 
Administrators will:  

 Implement social skills consistently 

 Provide necessary resources 

 Procure needed resources 

 Provide instructional time in the 
master schedule for lessons 

 Model positive, respectful social 
interactions 

 Provide access to Connect with kids 
resources for staff and families 
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Procedures for Teaching 

Faculty and Staff:  

 Matrix posters throughout school 

 Sharepoint page with resources and information for teachers 

 Modeling at staff meetings 

 PBIS training & Professional Development at staff meetings and throughout the year 

 Provide STOMP materials for guest and substitutes 

 Participate in Kickoff and Expectation assemblies 

 Provide STOMP implementation manual to faculty and staff 

 Preview social skills curriculum in staff meetings before teaching 

 Staff CI3T bookmarks 

 CI3T Implementation manual  

 Magnets 

Students:  

 Participate in kick off assembly at the beginning of the year  

 Student created videos, posters 

 Student leaders – STUCO  

 Advisory lessons 

 STOMP shirts 

 STOMP information in handbook 

 Matrix posters throughout school 

 Bookmarks 

 Magnets 

 CI3T Implementation manual  
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Parents/ Community:  

 Newsletter  

 Website  

 Magnets  

 Back to School Night for families and students  

 STOMP Cards  

 School Messenger call in November & in February to review STOMP expectations  

 Parent-Teacher conferences  

 Provide bus drivers with a STOMP kit including expectations matrix and mustang money. 

 CI3T Implementation manual 



LMCMS CI3T Primary Intervention Plan 

Updated: 8/12/2015 Liberty Memorial Central Middle School: CI3T Prevention Plan Page 14 

Procedures for Reinforcing 

Faculty and Staff:  

 Golden Horseshoe 

 Drawings at Staff Meetings  

 Advisory coverage by admins 

 Breakfasts and lunches 

 Sonic drinks/Starbucks 

 Apparel 

Students:  

 Mustang money 

 Breakfast and lunch privileges 

 STOMP store 

 Challenges for grade/advisories 

 Class community boxes 

 Individual classroom incentives 

 PAT time 

 Student of the month 

 Feature in a video  

 Student participation and input for incentives 

Parents/ Community:  

 Postcards 

 Phone calls 

 Student of the Month 

 Newsletter features 

 Website features 
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Procedures for Monitoring 

Student 
Measures 

 

Academic: 

 MAP/Data Warehouse (fall, 
winter, and spring scores) 

 State Assessments 

 Attendance monitoring (5, 10, 15, 
and truancy . . . and time of those 
absences (consecutive, illness, 
etc.)) 

 Benchmarking 

 Formative Assessment 

 Grade Point Average 

 Report Card 

 STOMPEDE Eligibility 

 Equity Audit 

Behavior: 

 SWIS Data (office discipline 
referrals) 

 Attendance monitoring (5, 10, 
15, and truancy . . . and time of 
those absences (consecutive, 
illness, etc.)) 

 Suspension rates 

 PBIS Assembly data 
(STOMPede) 

 Behavior/Social screening: 
Student Risk Screening Scale 
(SRSS-IE) (initial screening 
Spring 15; implementing fully 
next year) 

 rate of return by grade of 
mustang money 

 Data reviewed in small group 
weekly and large group 
monthly 

 Equity Audit 

Social Skills: 

 Behavior/Social screening: Student 
Risk Screening Scale (SRSS) (initial 
screening Spring 15; implementing 
fully next year) 

 School wide student service referrals 

 Equity Audit – social participation 
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Program 
Measures 
(School-

level) 

Social Validity:  

 Staff assessment survey (SAS) 
twice per year 

 PIRS 
 

Treatment Integrity: 

 School-wide Evaluation Tool 
(SET) 

 Professional Development 
Council walk-throughs (specific 
to LMCMS academics and 
behaviors) 

 Connect with Kids 
 

Program Goals: 
-Full implementation at 80% in 2 years 
-Increase the number of students eligible 
for quarterly STOMPEDEs by 5% over 
two years 
-Decrease major referrals by 10% over 
two years. 
-Decrease number of students scoring 
moderate to high on the SRSS-IE by 5% 
over three years 
-Increase the number of students 
demonstrating proficiency in math and 
reading based on MAP scores by 5% 
-Increase the number of students 
demonstrating course success (c’s or 
higher) by 5% over two years.  
-Improve school attendance by 1% and 
Decrease student’s truancy referrals by 
10% over 5 years. 
-Set goals using data to  
-Continue improvement of Tier 2 & Tier 3 
supports 
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LMCMS Secondary Interventions 

Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Adult Mentoring 
 
 

Staff and volunteers 
providing behavioral, 
academic, or social skills 
to support students.  

3 or more D/F at progress 
checks 
 
Behavior screening 
 
Parent/teacher 
recommendation 
 
Minor/major discipline 
referrals 
 
Frequent mental health 
visits 
(internal or other facility) 

Student Measures: 
Progress reports 
Weekly Skyward Check 
Teacher/Parent observations 
Behavior infraction data 
 
Treatment Integrity: 
Designated adult keeps record of 
referrals, social visits, and mental 
health visits 
 
Social Validity: 
Student engagement and 
attendance 

Future behavior 
screening 
 
Parent feedback to 
support student progress 
 
No discipline referrals 
 
Progress reports show 
grades C or above 

Agenda Monitoring 
 
 

Students have their 
agenda signed at the 
end of the day/week by 
staff member and the 
agenda is checked by 
parents and teachers 

75% or less homework 
completion  
Or 
3 or more D’s or F’s  
 
Directly related to 
Organization skills deficit- 
Missing deadlines, late 
work 
 
Moderate to High risk on 
behavior screener 
 

Student Measures: 
Progress reports 
Weekly Skyward Check 
Teacher/Parent observations 
 
Treatment Integrity: 
Designated adult monitors student 
record of assignment info and 
parent signature/comments 
 
Social Validity: 
Student carries agenda to all 
classes, records upcoming 
assignments/projects/assessments  

Homework completion is 
greater than 75% 
 
All grades C or above 
 



LMCMS CI3T References 

Updated: 8/12/2015 Liberty Memorial Central Middle School: CI3T Prevention Plan Page 18 

Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

AVID 
 

Elective class for 8th 
graders from the 
“academic middle” of 
our school based on 
data.  Students apply, 
interview and our 
selected for this class 
which is offered in high 
school with the ultimate 
goal of attending 
college.  AVID focuses 
on WICOR skills: Writing, 
Inquiry, Collaboration, 
Organization, and 
Reading. 

Students are scored and 
selected for AVID on a 
standardized score sheet 
utilizing data from 
academics, interview, 
essay, attendance, 
teacher recommendation 
and other criteria set 
forth by the AVID 
program.  

Student Measures: 
Success in all classes based on 
grades and attendance.  AVID Site 
team members monitor student 
progress and supports.  
 
Treatment Integrity: 
AVID instructor maintains record 
of student performance 
 
Social Validity: 
Student participation and work 
completion 

Parents and staff review 
cases of students who 
are continually 
unmotivated or wishing 
to leave 
program.  Principal 
makes final decision on 
exit like other schedule 
changes  

Behavior Contracts 
 
 

A written agreement 
between student and 
adult with agreed upon 
goals, incentives, and 
consequences for a 
specific period of time.   

Repeated behavior 
infractions; Student not 
demonstrating STOMP 
behaviors. 
 
Specific target behavior to 
increase or decrease. 

Student Measures: 
Behavior infraction data 
 
Daily or weekly data dependent 
upon the terms of the contract. 
 
Treatment Integrity: 
Adult keeping student accountable 
 
Social Validity: 
Student feedback and 
participation 

When student is meeting 
terms of the contract 
repeatedly. 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Check-In/Check-Out 
(CICO) 
 
 

Students check in at the 
beginning of the day 
with a designated adult.  
Students carry a point 
sheet with individual 
goals and have each 
teacher sign it.  Students 
check out at the end of 
the day with designated 
adult for pre-arranged 
incentives. 

3 or more D’s or F’s 
 
&/OR 
 
3+ minors in a one week 
time period or 3+ majors 
total 
 
 
 
 
 

Student Measures: 
Daily Point sheet 
Number of minor/major referrals 
Skyward grade checks 
 
Treatment Integrity: 
Designated adult keeps record of 
point sheets, checks grades at 
least every progress report, and 
tracks referrals. 
  
Social Validity: 
Student completion of daily point 
sheet and participation in 
incentives. 

Students are consistently 
earning 80% of points for 
at least 4 weeks and a 
change in 
grades/behavior has 
occurred. 

Counseling 
 
 
 

Meeting with a member 
of the mental health 
support team on a 
regularly scheduled 
basis 

Frequency of Mental 
Health (MH) visits 
Frequency of clinic visits 
Grades decrease 
significantly 
Minor/major referrals  
Behavior screener data  
 
Parent contact regarding 
recent tragic event  

Student Measures: 
Grades, referrals, behavior 
screener data 
 
Treatment Integrity: 
Counselor/MH staff member 
would keep track of grades, 
referrals, behavior screener data 
 
Social Validity: 
Classroom participation 

Based upon individual 
student needs 
(Counselor/Parent 
recommendation) 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Counselor Watch 
 

Students who are 
identified as having a 
higher need will check in 
periodically with 
counselors or WRAP 
worker; counselors will 
check with teachers 
about the student's 
progress. 
 

Moderate to high risk on 
behavior screener 
 
Discipline referrals 
 
Attendance 
 
Teacher referrals from 
classroom observations 
 
Before a student is put on 
Counselor Watch, he/she 
will be reviewed by the 
Mental Health Team to 
consider the best way to 
address this student's 
needs and if counselor 
watch is an appropriate 
intervention 

Student Measures: 
Skyward 
Discipline data 
Attendance 
Frequency and purpose of visits to 
counselor/WRAP 
  
Treatment Integrity: 
 Mental Health Team monitors 
student measures 
 
Social Validity: 
Student participation and 
feedback 

Exit criteria depend upon 
the reasons for the 
student going under 
Counselor Watch 
 
Discipline referrals 
decrease over a set 
period of time 
 
Grades improve over a 
set period of time 
 
Attendance improves 
over a set period of time 

Differentiated 
Instruction 
 
 

Staff will identify a menu 
of options of different 
products to 
demonstrate learning 
and present them to a 
student who needs 
instructional choice, 
acceleration, 
enrichment 

Work incompletion, 
grades, Number of course 
failures, MAP scores but 
not identified as gifted, 
time off-task in class 

Student Measures: 
Work completion rate, grades, 
number of course failures 
  
Treatment Integrity: 
Designated adult monitors and 
adjusts level of assignments based 
upon student success 
 
Social Validity: 
Student feedback and 
participation 

0 course failures 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Extended Learning 

Second dose of topic; 
Mastering the topic 

Student must have 3 or 
more missing assignments 
or failed assignments 

Student Measures: 
Skyward record of missing 
assignments 
  
Treatment Integrity: 
Designated adult monitors and 
provides support as needed 
 
Social Validity: 
Student participation 

Student completes all 
missing work from 
current quarter 

Guided Studies 

Regrouping students in 
guided studies and 
teaching lessons to 
target specific skills 
based on data.  

Reading MAP scores  
Math MAP scores 
 
*score ranges depend 
upon grade level and staff 
available to provide 
instruction 

Student Measures: 
MAP scores 
 
Treatment Integrity: 
Designated adult monitors student 
performance 
 
Social Validity: 
Student participation and 
attendance 

None, ongoing course, 
flexible grouping 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Math Placement 

Student’s placement in 
math classes regular, 
compacted, advanced 
classes 

Based on Math MAP 
scores, 
Kansas State Math 
Assessment scores, End of 
the Year Assessment, 
and/or Teacher 
Recommendation 

Student Measures: 
Classwork grades, Homework 
grades, Class Participation, 
Assessment scores 
  
Treatment Integrity: 
Designated adult monitors and 
adjusts level of assignments based 
upon student success 
 
Social Validity: 
Student participation 

 
 
 
 
Completion of course 
 
 

Schedule Modification 
 
 

Counselors with 
administrative approval 
change student’s 
schedule in order to 
place student in classes 
that better support 
student academically, 
behaviorally, and/or 
socially. 

Progress Report (D or F in 
targeted class with work 
completion under 50%) 
         
AND 
         
Tutoring interventions do 
not improve grade to C or 
above nor raise work 
completion to 75% or 
higher 
 
OR 
 
Discipline Referrals (3 or 
more major referrals from 
targeted class)  
 
AND 
         

Student Measures: 
% Improvement in grades 
% decrease in major/minor 
referrals 
 
Treatment Integrity: 
Team monitors student progress 
in new classes by way of point 
sheet, grades, discipline referrals 
 
Social Validity: 
% Improvement in grades 

None (if student is still 
struggling, a different 
intervention needs to be 
considered) 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Behavior contract 
implemented for class 
unsuccessful (see 
behavior contract for 
specific criteria) 
 
Data monitoring progress: 
Skyward, discipline 
referrals 
 

Scheduled After School 
Tutoring 
 

Working individually or 
in a small group with a 
designated staff 
member outside of 
regular classroom time 
to work on targeted 
skills and build study 
habits.  Time is 
scheduled previously.  

75% or less homework 
completion  
 
And/Or 
 
3 or more D’s or F’s  
 

Student Measures: 
% of missing work  
# of D’s/F’s at progress reports 
 
 
Treatment Integrity: Designated 
adult keeps record of time student 
spent in Tutoring and what work 
they completed 

C’s or higher on two 
consecutive progress 
reports in all classes for 
semester long classes 
and two week teacher 
grading period for 
quarter long classes. 
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Self-Monitoring 
 
 

System that puts 
student in charge of 
recording periodic 
reflections on own 
behavior.  

3 minors in the same class 
period 

Student Measures: 
Data from self-monitoring sheet 
 
Treatment Integrity: 
Teacher is in charge of keeping 
track of data from self-monitoring 
sheet. Teacher and student set a 
behavior goal and teacher 
provides reward.  
 
Social Validity: 
Student completion of reflection 
sheet and getting reward.  

Behavior goal attainment 
Decrease in referrals 
 
OR 
 
Trying another 
intervention if this isn’t 
working 
 

Small group instruction 
(in-class)   
 
 

4-6 students receiving 
instruction in-class (if 
pulled out, make sure 
they aren't missing core 
instruction).  
 
Implemented by 
classroom teacher, co-
teacher, para, or 
specialist.   
 
Occurring a few times a 
week  
 
Progress monitored bi-
weekly for 6 weeks  

Must meet all 3 criteria: 
(1) Score below 15th 
percentile on math 
and/or reading MAP 
benchmarking data 
 
(2) Poor performance in 
math and/or ELA class 
 
(3) Two to three tier-1 
interventions tried for 4-6 
weeks with no 
improvement in class 
performance 
 
**Only deviate from this 
criteria in special 
circumstances (e.g., 
move-in)** 

Student Measures: 
MAP Scores, class scores, 
homework completion rates, 
homework scores, behavior 
referrals 
 
Treatment Integrity: 
Designated adult (case manager) 
will monitor and record how many 
times the student participated in 
small-group instruction with a 
summary of the intervention 
 
Social Validity: 
Differentiated instruction  

Case manager monitors 
student progress on 
MAP, grades, and class 
participation  
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Support Description 
School-Wide Data: 

Entry Criteria 
Data to Monitor Progress Exit Criteria 

Social Skills Group 
 
 

Small group of students 
(4-6) to work on a 
targeted social skill(s). 
Can be in the form of a 
“lunch bunch” or at 
another point in the day.  

Minor/major referrals  
 
Behavior & peer relations 
 
Teacher referrals 
 
Anecdotal information 
 
Frequent mental health 
visits 
 
In the future - behavior 
screening 

Student Measures: 
Number of behavior referrals bi-
weekly, # of student service visits,  
Teacher survey 
 
Treatment Integrity: 
Designated adult keeps record of 
referrals, social visits, and mental 
health visits 
 
Social Validity: 
Student engagement and 
attendance 

End of curriculum  
 
 

Weekly Progress Check 
 
 

Meeting with an 
identified adult on a 
weekly basis to monitor 
targeted behaviors. 

75% or less homework 
completion  
 
Or 
 
3 or more D’s or F’s  
 
Moderate to High risk on 
behavior screener 
 

Student Measures: 
Progress reports 
Weekly Skyward Check 
 
Treatment Integrity: 
Designated adult keeps record of 
successful completion of work and 
corresponds with other teachers 
to confirm 
 
Social Validity: 
Student conducts grade checks 
and locker checks  

Homework completion is 
greater than 75% 
 
All grades C or above 
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LMCMS Tertiary Intervention Grid 
 

Support Description School-wide Data: 
  Entry Criteria 

Data to Monitor 
Progress 

Exit Criteria 
 

Alternate 
Transportation 

Exploring and setting up 
transportation resources for 
students who demonstrate 
need 

1. Assessment Tool:  
Attendance, or 
 
2. Decision rule or cut points: 
Truancy filed with the state, or 
 
3. Meeting state criteria for 
families in transition, or 
 
4. An IEP team decision based 
on student need 

Student Measures: 
Attendance 
 
 
Treatment Integrity: 
Data reports through 
Viewpoint 
 
Social Validity: 
Pre- and Post-Survey 
completed by 
students and 
families. 

1.  Attendance:  
Increased attendance to 
less than 10% days 
missed. 
2.  Dismissal state 
truancy program. 
3. No longer meeting 
state criteria for families 
in transition 
4.  Annual review at IEP 
meeting 

Functional Based 
Assessment 

 

Problem solving process for 
addressing student problem 
behavior.   

In Progress In Progress 
Student Measures: 
Treatment Integrity: 
Social Validity: 

In Progress 

Intensive/Individualized 
Mental Health 

Individual within the school 
meets with student one-on-
one who exhibits mental 
health needs that affect their 
ability to be successful in the 
school environment. 

(1) Assessment tool:  SRSS 
 
Decision rule or cut points: 
Student rates in the high range. 
 
(2) Assessment tool:  ODRs 

 
Decision rule or cut points: 
7+ referrals/Quarter 
 
(3) Assessment tool:  
Attendance 

Student Measures: 
Attendance 
Referrals 
SRSS 
 
Treatment Integrity: 
Data reports through 
Viewpoint. 
 
Social Validity:  
In Progress 
 

1. SRSS:  Decrease to at 
least to moderate. 
2.  ODRs:  Decrease.  No 
more than 4 
referrals/Quarter. 
3.  Attendance:  
Decreased to at least 5% 
days missed. 
4.  Post-survey indicates 
that the student “feels” 
better (e.g., Likert Scale 
surveys). 
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Support Description School-wide Data: 
  Entry Criteria 

Data to Monitor 
Progress 

Exit Criteria 
 

 
Decision rule or cut points: 
10%+ days missed. 

Pre- and Post-Survey 
completed by 
students.  

Modified Assignments 

Assignments individualized 
based on the student needs 
(i.e. shortened assignments; 
oral responses; odd/even 
completion; scripting, etc.) 

1.  Assessment Tool:  Grades 
 
Decision rule:  60% or less in 
course. 
 
2.  Assessment Tool:  
Assignment Completion Rate 
 
Decision rule:  Missing 20% of 
assignments 
 

Student Measures: 
Grades 
Assignment 
Completion 
 
Treatment Integrity: 
Data Report through 
Skyward. 
 
Social Validity: 
Pre- and Post-Survey 
completed by 
students. 

1.  Grade:  70% or 
greater on assignments. 
2.  Completion:  85% 
Completion Rate. 
3. Increase in student 
confidence as indicated 
with post-survey (e.g., 
Likert Scale survey). 

One-to-one Instruction 
One on one instruction 
provided by staff or 
volunteers (teachers, para-
educators) 

In Progress In Progress 
Student Measures: 
MAP Scores 
Class grades 
Minor/major 
referrals 

 
Treatment Integrity: 
Learning goals 
 
Social Validity: 
 

In Progress 
 
Individual learning goals 
met 

Social Skills (Individual) Individualized social skills 
lessons for student needs. 

In Progress In Progress In Progress 
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LMCMS Expectation Matrix  

 
Self-Control Trustworthy Optimistic Motivated Prepared 

Classroom 

 Participate Follow 
classroom procedures  

 Make responsible 
decisions 

 Resolve conflicts 
peacefully 

 Own your choices  

 Be honest 

 Be respectful 

 Have integrity 

 Cooperate with others 

 Do your personal best 

 Celebrate successes 

 Be kind & courteous 

 Help others 

 Maintain a positive 
attitude 

 Be engaged in learning 

 Complete work on time 

 Use time wisely 
 

 Have all materials for 
class 

 Use your agenda 

 Manage time wisely 

 Be ready to learn 

Hallway 

 Maintain an inside 
voice  hands and feet to 
yourself 

 Respect personal 
space 

 Make responsible 
decisions 

 Practice peaceful 
conflict resolution  

 Go to assigned 
destinations 

 Use electronic devices 
for class purposes only 

 Report unsafe behaviors 
 locker combination 
confidential 

 Be kind & courteous 

 Help others 

 Contribute to a 
positive environment 
 

 Move with purpose 

 Take all materials to 
class 

 Observe your 
environment 

 Take all materials for 

class  

 Keep locker organized 

 Plan ahead 

 Be on time to class  

 Carry your agenda as a 
pass 

Cafeteria  

 Maintain an inside 
voice Keep hands and 
feet to yourself 

 Respect personal 
space 

 Make responsible 
decisions 

 Practice peaceful 
conflict resolution  

 Be respectful Report 
unsafe actions  

 Keep food and drinks in 
the cafeteria 

 Sit at your assigned 
table  

 Listen to 
announcements 

 Be kind & courteous 

 Help others 

 Say please and thank 
you 

 Make healthy choices 

 Keep cafeteria clean 

 Move with purpose 

 Use time wisely 
 

 Know your student ID 
number 

 Keep account in the 
positive 

Restroom 

 Stay in your own stall 

 Take care of your own 
business 

 Give others privacy  

 Flush  

 Keep restroom clean 

 Be kind & courteous 
 

 Report problems to an 
adult 

 Return to class 
promptly  

 Wash hands with soap 
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LMCMS Monthly Assessment Schedule  
Measure Aug Sept Oct Nov Dec Jan Feb Mar Apr May June 

School Demographics            

Student Demographic Information x x x x x x x x x x  

Screening Measures            

Behavior Screeners: SRSS-IE   x  x    X   

Academic Screeners: MAP  x   x    x   

Student Outcome Measures - Academic            

Benchmarking  x  x    x  x  

Formative Assessment  x   x    x   

Grade Point Average     x     x  

Report Card  x x x x x x x x x  

STOMPEDE Eligibility            

Referrals: SPED  x x x x x x x x x  

Student Outcome Measures - Behavior            

SWIS Reports  x x x x x x x x x  

Discipline: ODR  x x x x x x x x x  

Attendance   x x x x x x x x x  

Referrals: SPED  x x x x x x x x x  

Program Measures             

Social Validity - PIRS     x     x  

School-wide Evaluation Tool (SET)          x  

CI3T Treatment Integrity      x     x  
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Reactive Component: Responding to Problems  
 

 
General Procedure for Dealing with Problem Behaviors 
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Revision 6/13/2014 

  

Liberty Memorial Central Middle School Minor Referral Form 

Student:  
 
Grade:  
 
Staff:  

 
Date:  
 
Time:  

Location 

☐Classroom  

☐Cafeteria 

☐Commons Area  

☐Gym 

☐Hallway 
_____________ 

☐Passing 
Period 

☐Office 

☐Outside 

☐Restroom  

☐Special 
Event/Assembly 

☐Stairway 

Problem Behavior Possible Motivation Action Taken 

☐Defiance/Insubordination/Non-Compliance 

☐Disrespect 

☐Disruption 

☐Dress Code Violation 

☐Inappropriate Language 

☐Physical Contact/Physical Aggressions 

☐Property Misuse 

☐Technology Violation 
Other: 
__________________________________ 

☐Attention from 
peers 

☐Attention from 
adults 

☐Obtain 
item/activity 

☐Avoid 
work/activity 

☐Avoid peers 

☐Avoid adults 

☐Other 

☐Unknown 

☐Parent/Caregiver Contact  
Click here to enter a date. 

☐Parent/Caregiver 
Conference 
Click here to enter a date. 

☐Loss of Privileges 

☐Student Conference 

☐Detention 

☐Buddy Room 

Others Involved:  ☐None     ☐Peers      ☐Staff    ☐Substitute    ☐Unknown     

☐Other________________________ 

Click here to enter notes 
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LMCMS Major Referral Form 

Student: 
  
Grade:  
 
Staff: 

 
Date:  
 
Time:  

Location 

☐Classroom  

☐Cafeteria 

☐Commons Area  

☐Gym 

☐Hallway  

☐Passing Period 

☐Office 

☐Outside 

☐Restroom  

☐Special Event/Assembly 

☐Stairway 

Problem Behavior 

☐Abusive Language/Inappropriate Language/Profanity 

☐ Alcohol / Drugs / Tobacco 

☐ Arson 

☐ Bullying 

☐ Defiance/Insubordination/Non-Compliance 

☐ Disrespect 

☐ Disruption 

☐ Dress Code Violation 

☐ Fighting 

☐ Forgery / Theft / Plagiarism 

☐ Harassment 

☐ Inappropriate Display of Affection  

☐ Inappropriate Language 

☐ Other  

☐ Inappropriate Location / Out of Bounds Area 

☐ Lying / Cheating 

☐ Physical Contact/Physical Aggressions 

☐ Property Damage / Vandalism 

☐ Skip Class 

☐ Cumulative Tardy 

☐ Technology Violation 

☐ Threat 

☐ Truancy 

☐ Weapons / Combustibles 

☐ Cumulative Minor Referrals 
 Date: 
 Date:  
 Date:  

Possible Motivation 

☐Attention from peers 

☐Attention from adults 

☐Avoid peers 

☐Avoid adults 

☐Obtain item/activity 

☐Avoid work/activity 

☐Other 

☐Unknown 

Others Involved:  ☐None     ☐Peers      ☐Staff    ☐Substitute    ☐Unknown     ☐Other 

Notes:  

Action Taken Restraint/Seclusion 
☐ Student/Administrator Conference 

☐ Parent Contact 

☐ Buddy Room  

☐ Caregiver/Student Conference 

☐ Manifestation of Disability 

☐ Office Detention  

☐ ISS ______ Days 

☐ OSS _____ Days 

☐ Referral for Counseling 

☐ Loss of Credit for Work 

☐ Referral for Law # 

☐ Referral for SAP 

☐ None 

☐ Restraint 

☐ Seclusion 

☐ Restraint & Seclusion 

Administrative notes 
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Problem Behavior Definitions 
Minor Problem Behavior Definition 

Defiance/ Insubordination/  
Non-Compliance  

(M-Defiance) 

Student engages in brief or low-intensity failure to follow directions or talks 
back. Example: not serving detention,  

Disrespect 
(M-Disrespct) 

Student delivers low-intensity, socially rude or dismissive messages to adults 
or students. Includes lack of cooperation. 

Disruption 
(M-Disruption) 

Student engages in low-intensity, but inappropriate disruption. 
Includes hallway behaviors.   

Dress Code 
Violation 
(M-Dress) 

Student wears clothing that is not within the dress code guidelines defined by 
the school/district. 

Inappropriate Language 
(M-Inapp Lan) 

Student engages in low-intensity instance of inappropriate language.  There is 
no malicious intent. 

Other 
(M-Other) 

Student engages in any other minor problem behaviors that do not fall within 
the above categories. 

Physical Contact/ Physical 
Aggression 

(M-Contact) 

Student engages in non-serious, but inappropriate physical contact. 
Includes public displays of affection. 

Property Misuse 
(M-Prpty Misuse) 

Student engages in low-intensity misuse of property.  

Technology Violation 
(M-Tech) 

Student engages in non-serious, but inappropriate (as defined by school) use 
of cell phone, pager, music/video players, camera, and/or computer. 

 
 

Major Problem Behavior Definition 

Abusive Language/ 
Inappropriate Language/ 

Profanity 
(Inapp Lan) 

Student delivers verbal messages that include swearing, name calling, or use 
of words in an inappropriate way. 

Arson 
(Arson) 

Student plans and/or participates in malicious burning of property. 

Bomb Threat/ 
False Alarm 

(Bomb) 

Student delivers a message of possible explosive materials being on-campus, 
near campus, and/or pending explosion. Including fire alarms. 

Bullying 
(Bullying) 

The delivery of direct, indirect, or technology-based messages or gestures 
that involve intimidation, teasing, taunting, threats, or name calling.  

Cumulative Referrals More than 3 minors. 
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Major Problem Behavior Definition 

Cumulative Tardy More than 4 tardies to class. 

Defiance/ Insubordination/ 
Non-Compliance 

(Defiance) 
Student engages in active refusal to follow directions or talks back. 

Disrespect 
(Disrespct) 

Student delivers socially rude or dismissive messages to adults or students. 

Disruption 
(Disruption) 

Student engages in behavior causing an interruption in a class or activity. 
Disruption includes sustained loud talk, yelling, or screaming; noise with 
materials; horseplay or roughhousing; and/or sustained out-of-seat behavior.  

Dress Code Violation 
(Dress) 

Student wears clothing that does not fit within the dress code guidelines 
practiced by the school/district. 

Fighting 
(Fight) 

Student is involved in mutual participation in an incident involving physical 
violence. 

Forgery/ Theft/Plagiarism 
(Theft) 

Student is involved by being in possession of, having passed on, or being 
responsible for removing someone else's property; or the student  has signed 
a person’s name without that person’s permission, or claims someone else’s 
work as their own.  Includes academic misconduct, any type of cheating that 
occurs in relation to a formal academic exercise.  It can include plagiarism, 
fabrication, deception, bribery or sabotage. 

Gang Affiliation Display 
(Gang Display) 

Student uses gesture, dress, and/or speech to display affiliation with a gang. 

Harassment 
(Harass) 

The delivery of disrespectful messages in any format related to gender, 
ethnicity, sex, race, religion, disability, physical features, or other protected 
class. 

Inappropriate Display of 
Affection 

(Inapp affection) 

Student engages in inappropriate, consensual (as defined by school) verbal 
and/or physical gestures/contact, of a sexual nature to another 
student/adult.  

Inappropriate Location/ Out 
of Bounds Area 
(Out Bounds) 

Student is in an area that is outside of school boundaries (as defined by 
school).  Student is in a location of which they do not have permission to be 
in. 

Lying/Cheating 
(Lying) 

Student delivers message that is untrue and/or deliberately violates rules. 

Other Behavior 
(Other) 

Student engages in problem behavior not listed.   

Physical Aggression 
(PAgg) 

Student engages in actions involving serious physical contact where injury 
may occur (e.g., hitting, punching, hitting with an object, kicking, hair pulling, 
scratching, etc.). 
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Major Problem Behavior Definition 

Property 
Damage/Vandalism 

(Prop dam) 

Student participates in an activity that results in destruction, defacing, or 
disfigurement of property. 

Skip class 
(Skip) 

Student leaves or misses class without permission. 

Technology Violation 
(Tech) 

Student engages in inappropriate (as defined by school) use of cell phone, 
pager, music/video players, camera, and/or computer. 

Threat Actions causing fear or harm without physical attack.  

Truancy 
(Truancy) 

Unexcused absences 3,5,7 add up to or accumulation 

Use/Possession of Alcohol 
(Alcohol) 

Student is in possession of or is using alcohol.   

Use/Possession of 
Combustibles 

(Combust) 

Student is/was in possession of substances/objects readily capable of causing 
bodily harm and/or property damage (matches, lighters, firecrackers, 
gasoline, lighter fluid, or other). 

Use/Possession of Drugs 
(Drugs) 

Student is in possession of or is using illegal drugs/substances or imitations. 

Use/Possession of Tobacco 
(Tobacco) 

Student is in possession of or is using tobacco. 

Use/Possession of Weapons 
(Weapons) 

Student is in possession of knives (> 6 in., < 6 in.) and guns (real or look alike), 
or other objects readily capable of causing bodily harm. 
 
 

 
Completing a Behavior Referral 
 
Behavior referrals are generally completed electronically at LMCMS.  The PDF form is filled out, 
saved, and then emailed to the LMCMS discipline group.  Only majors will be handled by the 
main office with a responding email to the appropriate teams regarding actions taken. All forms 
will be entered by the data manager(s) into the School-Wide Information System (SWIS). 
 
School-Wide Information System (SWIS) 
 
Behavior referrals and suspensions are entered into a database that provides easy access to 
discipline information across the school and for individual students.  The PBIS team will look at 
discipline data on a monthly basis to make decisions about School-wide programming and 
individual students in need of additional support.  This information will also be shared with 
teams bi-weekly.    
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Frequently Asked Questions 
 
Q: Do I still use my reactive procedures (i.e. pull a card, complete an office discipline referral 
form) if a student misbehaves? 

A: Yes. 
 
Q: Where do I get Mustang Money to hand out? 

A: Mustang Money is kept in the main office.  If you need help finding the drawer, 
please ask the office staff for assistance. 

 
Q: Where can I find posters to put in my room? 

A: New posters will be distributed in August.  If you need to replace your posters, 
contact your CI3T representative. 

 
Q: Where should I instruct students to place their tickets? 

A: Tickets may be spent in a variety of ways.  The STOMP store, individual classroom 
stores, and free seating are some examples of how student tickets may be 
redeemed for incentives. 

 
 Q: Whom do I ask if I have questions about the CI3T plan? 

A: You may direct questions to any member of the CI3T team.  Each team has a CI3T 
representative to help answer questions and guide the CI3T process at Liberty Memorial 
Central.   

 
Q: What about the students who do not respond to the positive behavior interventions and 
supports ticket system? 

A: All students will be monitored through the school wide data to identify students in 
need of additional supports.   

 
 Q: What are the benefits of merging our positive behavior interventions and supports and 
response to intervention into one comprehensive three-tiered model of prevention? 

A: Students academic and behavioral successes or concerns do not occur independently 
of one another.  CI3T is designed to support staff and students in one comprehensive plan as 
opposed to many to meet every students’ needs. 

 
Q: How do I access additional training for academic, behavior, or social skills programs and 
practices? 

A: Opportunities for additional training will be held throughout the year.  Please speak 
with your CI3T representative or an administrator for more information. 
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